TCE 532: Social and Cultural 
Perspectives in Education & School Counseling
Instructor: Dr. Michelle Maher, maherm@oregonstate.edu





Class meets online between Jan 5th - March 7th 2015, and in person on Jan 10th and Feb 28th 2015 from 9:00 a.m.—4:50 p.m. at Chemeketa Community College, Business & Industry Center, 625 High Street, Salem, Oregon. 
“But that’s just how it is,” he said. 
“You don’t see it until you do, and 
then you wonder why you didn’t  see it all along.” 
Welcome! 






         --Roger Howe, Ph.D., physicist
I wish to extend to each and every one of you a warm welcome. I am honored to teach your social and cultural foundations class. This class is one of my favorites because it provides a social, cultural, historic and economic context to what happens in public schools. Thank you for being here and bringing your whole self to this powerful and pivotal work of school counseling. Thank you for putting your life energy into making a difference in kids’ lives.

Introduction:

This course provides school counselors-in-training time to study and discuss the social and cultural, and therefore the historical, political and economic context of public schooling in the United States of America. In this course I have brought together sources that cover this broad range of contexts. The course is organized around three central concepts:

· History and sociology of education as a framework for school counseling
· Diversity, also known as the social construction of difference, and using a social justice framework
· Youth Advocacy Planning

My purpose in bringing you this array of information is not so that you learn it as “true,” but that you learn 
· critical analysis in order to understand your future position within the complex place of public education in this age of democratic capitalism and, with that contextual understanding,

· the skills required to advocate for youth. 
By using multiple theoretical perspectives and investigating your own cultural assumptions, you will deepen your empathetic skills and examine the social, cultural and political world in which school counselors in the United States work. This is an introductory course. As such, I have intended the material to offer you the broad scope of the field and its context. Particular clinical applications of this content will be presented in TCE 581.  However, we will begin advocacy planning in this class. As much as possible, in an online format, I encourage curious and investigative dialogue. 

While there will be discussion of techniques, reviews of scholarship and research, and other appearances of academic classes, this course cuts to the essence of our work as counselors.  It takes the invitation presented by the immediate conditions of human diversity across race, ethnicity, gender, sexual orientation, socio-economic class, physical and cognitive ideas of ability, language, religion, geography, and any other distinctions that might mediate human experience within their social, cultural, economic, geographic, lingual and political context.  This invitation is to see how honestly we may be of support, how the roles in which we appear in this life may be carried out with compassion, humility, strength and service. To do this we must bring our curiosity and courage, a willingness to look at how we have become who we have become, so that we may reach into the conditions of another as unjudgmentally and as uncentered in our own worldviews, biases, and opinions as possible--knowing we will never truly experience the life of another. 

Course Description: 
This course operates with the assumption that the basis of social justice counseling and advocacy must be founded upon a thoughtful appraisal of the historical, social, cultural, economic, environmental and political context of schools in the United States of America. What does it means to be a school counselor within these contexts? It includes understanding the controversies involved with working in inherently unequal schools, schools that are impacted differently by current educational reforms, and in schools where students live in very different cultural, social, lingual, economic and religious circumstances. More specifically, this course begins to examine the concepts of “privilege” and “marginalization” through the organization and history of education, legal precedents and social constructions of identity. We will initiate advocacy planning that contributes to comprehensive developmental school counseling program that is further developed throughout the school counseling program.

Course Objectives: Students who pass this course will
1. understand that public education is embedded in an historical, social, political, economic and cultural contexts and including the work of school counselors

2. Think critically about the history and social context of U.S. public education and their own and their student’s social location and be able to identify attitudes, language, concepts, and other structures that support oppression within themselves, their communities, their agencies/schools, the counseling profession, and society at large
3. demonstrate a beginning awareness and knowledge of social location, identity, socialization, discrimination, oppression, privilege, Americanization, assimilation, and multiculturalism for working cross-culturally within an educational setting, developing the ability to respectfully explore clients’ lives, values, and beliefs integral to it. 

4. develop an initial awareness of how one’s owns assumptions, values, and worldview, including cultural heritage, race, class, gender, sexual orientation, ability, life experiences, affiliations and identities, inform your definitions of normality, pathology, the process of treatment and the therapeutic alliance. 

5. Understand and acquire skills necessary for advocating at the individual, community, and systems level. 

6. Understand the role of advocacy and social justice in counseling and be able to form advocacy plans that address the needs of diverse clients and communities.

7. Understand and acquire skills necessary for advocating at the individual, community, and systems level. 

Required Texts: 

Spring, Joel. (2014). American Education, sixteen ed. NY: McGraw-Hill.

Adams, Maurianne, et al. (2013). Readings for Diversity and Social Justice: An Anthology on Racism, Antisemitics, Sexism, Heterosexism, Classism, and Ableism. 3rd ed. NY: Routlege.
Recommended Bedtime Reading: 
Lipsitz, G. (1998). The Possessive Investment in Whiteness.  PA: Temple Univ. Press. 
Curwin, R.L. and Mendler A.N. (2001). Discipline With Dignity. Upper Saddle River, NJ: Merrill/Prentice Hall.

Weiner, Lois. (2013). Introduction. The Future of Our Schools: Teachers Unions and Social Justice. Chicago, IL: Haymarket Books.  Pp.1-31.

Teachers’ Union Power:  http://www.unionpower2014.org/
Note on due dates: All assignments (except the Advocacy Plan and Assignment 10) are due on the Monday after the week it is assigned. For example, Assignment Two is assigned in Week 2. It is due Monday of Week 3. Assignment 10 is due Friday of Week 10.  The Advocacy Plan is due in our last day of class, Week 9. All Weekly Discussion contributions are due the Tuesday of the Week they are assigned.  This means finish all required reading and video material by Monday. Finish your follow-up contributions to discussions by Friday. 
Course Schedule
Week

Topic and Required Resources



Tasks and Due Dates
	Week 1


	Introduction, Syllabus, Building Community, Brief History of U.S. Public Education and Multicultural Counseling 

Required Readings and Resources

· Spring: Ch 1:The History and Political Goals of Public Schooling 

Readings for Diversity and Social Justice:  Tatum, Beverly Daniel: The Complexity of Identity (pp. 6-9),  Kirk, Gwyn & Okazawa-Rey, Margo: Identities and Social Locations (pp. 9-15),  Johnson, Allan: The Social Construction of Difference (pp. 15-20). A Model Student Advocacy Program:   http://bostonreview.net/no-ordinary-success-boundaries-of-school-reform-james-forman-jr
http://www.opensocietyfoundations.org/voices/what-color-school-closures
	Task check-list for this week:

Materials needed for class: 
Bring your laptop and notes from both required texts to class: 

Complete the Readings, Read "A Model Student Advocacy Program” and skim the Other Learning Resources.

Gain familiarity with TCE 532 Syllabus before Friday. 

	Week 2


	School Counseling Advocacy
Spring: Ch 2: The Social Goals of Schooling (pp. 29-50)

· Dahir, C.S. & Stone, Carolyn. (2013). The Transformed School Counselor. Ch 5: School Counselors as Advocates. Chen-Hayes, S., et al. Ch. 7: Leadership and Achievement Advocacy for Every Student


	Task Check-list for Week 2:

Synthesize readings and submit main points by Tuesday. Read peers' comments by Friday. 

ASSIGNMENT ONE: Identity Target and Circle of Influence:  Due Monday Week 2. 
ASSIGNMENT TWO: Advocacy Article Summaries: Due Monday of Week 3
ASSIGNMENT THREE: Advocacy Plan Topic Advocacy Plan Forum: Due Monday of Week 3. 

	Week 3


	Historical, Political and Social Goals of Schooling in U.S.  &  Structuring Your Advocacy Plan
· Borunda, Rose M. (2011). What Color is Your Heart? A Humanist Approach to Diversity. Dubuque, IA: KendallHunt. Chapter 1: Red-Hearted Rebels, 1-11. 

· Skim: Gysbers, Norman C. & Henderson, Patricia. (2001). Comprehensive Guidance and Counseling Programs: A Rich History and a Bright Future. Professional School Counseling, 4(4) 246-256.

· Bates, Karen. (Aug. 12, 2013). NPR Killed for taking part in “everybody’s fight” NPR: 

http://www.npr.org/blogs/codeswitch/2013/08/12/209595935/killed-for-taking-part-in-everybody-s-fight
	Task Check-list for Week 3:

Read and comment on required readings by Tuesday. Read all discussion by ZOOM meeting on Friday.
ASSIGNMENT TWO:  Advocacy Article Summaries: Due Monday Week 3.

ASSIGNMENT FOUR: Americanization Reflection paper: Due Monday of Week 4.


	Week 4


	Schooling and Economic Inequality

· Spring: Ch 4: The Economic Goals of Schooling (pp. 80-99)

· Readings for Diversity and Social Justice: Five Faces of Oppression, pp. 35-44.  (Iris Marion Young), The Cycle of Socialization, pp. 45-51.  (Bobbie Harro), Structure as a Subject of Justice, pp. 52-56.  (Iris Marion Young)

· Douthat, Ross Gregory. (2005). Privilege: Harvard and the Education of the Ruling Class. NY: Hyperion. pp. 7-12, 48-52. 

· Dr. Maher’s summary of Brantlinger, E. (2003). Dividing classes: How the middle class negotiates and rationalizes school advantage. New York, NY: RoutledgeFalmer. 
Extra: http://www.youtube.com/watch?v=yv0AtF7_2h0
	Task Check-list for Week 4:

Read and comment on required readings by Tuesday. Read all discussion by ZOOM meeting on Friday. ASSIGNMENT FIVE: School Demographics & Performance Chart: Due Week 6, Discussion Due Week 7.


	Week 5


	Common Core and High Stakes Testing 
· Thorough Skim: Spring: Ch 8: Local Control, Charter Schools, and Home Schooling (pp. 187-205), and Spring: Ch 9: Power and Control at State and National Levels (pp. 211-229)
· Ravitch, D. (2010). The Death and Life of the Great American School System: How Testing and Choice are Undermining Education. NY: Basic Books. Ch 2: 15-30, Ch 6: p93-111.

· Read the Common Core Standards Website: (Home, The Standards, In the States, Resources) as well as Frequently Asked Questions under the resources tab. http://www.corestandards.org/
· Reclaiming the conversation: https://www.youtube.com/watch?feature=player_embedded&v=lddvJB0Dnuc#at=456
· Dr. Diane Ravitch, former Assistant Secretary of Education, presentation to Duke University’s School of Education and Durham Public Schools:  http://www.youtube.com/watch?v=0J64ANpowYo
Here is an additional talk to the National Education Association (NEA) talk. She directly addresses school counselors in the Q & A: itunes LINK. 
The Color of School Closures? http://www.opensocietyfoundations.org/voices/what-color-school-closures 
	Task Check-list for Week 5:

Answer 3 of the 4 questions. Read all input by Friday's Zoom meeting.

ASSIGNMENT FIVE: School Demographics & Performance Chart: Chart: Monday of Week 6 (next week). 
Group Report: Friday Week 6

Group Report on whole chart: Friday Week 7



	Week 6


	The Centrality of Identity & Student Diversity

· Spring: Ch 6: Student Diversity (pp. 128-151), Ch 7: Multicultural and Multilingual Education (pp. 154-180)

· Readings for Diversity and Social Justice: 
· 
Theoretical Foundations (Lee Anne Bell, pp. 21-25) & 
Conceptual Foundations (Rita Hardiman, et al., pp. 26-34) 



	Task Check-list for Week 6:

Synthesize readings and submit main points by Tuesday. Read peers' comments by Friday. 

ASSIGNMENT FIVE Chart is due Monday of Week 6. 

ASSIGNMENT SIX: Socialization, Identity and Advocacy: Due Monday of Week 7.
ASSIGNMENT FIVE Report 1 Due Friday Week 6.



	Week 7


	School Counseling as Equalizing Opportunity
· Spring: Ch 5: Equality of Educational Opportunity: Race, Gender, and Special Needs (pp. 102-124). 

· Oakes, Jeannie. (2005). Keeping Track: How Schools Structure Inequality. Second Edition. Yale University Press. Chapter 1, pp. 1-14, excerpt from Ch 12, pp. 261-285. 
	Task Check-list for Week 7:

Read and comment on required readings by Tuesday. Read all by ZOOM meeting on Friday.
ASSIGNMENT SIX: Socialization, Identity and Advocacy: Due Monday of Week 7.
ASSIGNMENT FIVE Report 2 Due Friday Week 7.

	Week  8


	Studying Racism
Section Two: Introduction to Racism (Casteneda & Zuniga, pp. 57-65),
Defining Racism (Beverly Daniel Tatum: pp. 65-68),
A Different Mirror (Ronald Takaki, pp. 68-72),
The Possessive Investment in Whiteness (George Lipsitz, pp. 77-86),
Heteropatriarchy and the Three Pillars of White Supremacy (Andrea Smith, pp. 86-92).
	Task Check-list for Week 8:

Synthesize readings and submit main points by Tuesday. Read peers' comments by Friday. 

ASSIGNMENT SEVEN: Advocacy Brainstorming Exercise: Racism: Due Monday of Week 8.

	Week 9


	Studying Classism & Bringing it All Together
Readings for Diversity and Social Justice: 
Section 3: Classism Context Section: Introduction, (Maurianne Adams, pp. 141-149).
Class in America—2006 (Gregory Mantsios, pp. 150-156),
The Dangerous Consequences of Growing Inequality (Chuck Collins, et al. pp. 157-163)
Race, Wealth, and Equality (Melvin Oliver & Thomas Shapiro, pp. 164-170).
At the Elite Colleges (Peter Schmidt, pp. 175-176),
Students with Disabilities (Thomas Wolanin, pp. 180-181)
	Task Check-list for Week 9:

Synthesize readings and submit main points by Tuesday. Read peers' comments by Friday. 

ASSIGNMENT EIGHT: Advocacy Brainstorming Exercise: Classism: Due Monday of Week 9.

Assignment ELEVEN: Paper copy of Advocacy Plan & Presentation Due Friday of Week 9.

	Week 10


	Studying Sexism 
Readings for Diversity and Social Justice: Section 5: Sexism Context Section: Introduction (Heather Hackman, pp. 317-322),“Night to His Day”: The Social Construction of Gender (Judith Lorber, pp. 323-328), Patriarchy, the System: An It, Not a He, a Them, or an US (Allan Johnson, pp. 334-339),
Violence against Women is a Men’s Issue (Jackson Katz, pp. 342-345),Out-o-Body Image (Carolyn Heldman, pp. 346-348),  Women’s Pay: Why the Gap Remains a Chasm (Aaron Bernstein, pp. 349-350).
	Task Check-list for Week 10:

Synthesize readings and submit main points by Tuesday. Read peers' comments by Friday. 

ASSIGNMENT NINE: Identity Target and Circle of Influence Question Due Friday Week 10. ASSIGNMENT TEN: Advocacy Brainstorming Exercise: Sexism: Due Monday of Week 10.




Weekly Assignments and Grading 

	Assignment 
	Title 
	Week Due
	Points

	One
	Identity Target and Circles of Influence 
	1
	5

	Two
	Advocacy Article Summaries
	2
	20

	Three
	Advocacy Plan topic 
	2
	5

	Four
	Americanization Reflection Paper 
	3
	5

	Five
	Update Oregon School Demographics Chart: 
Group Report I 

Group Report II
	6
6

7
	-10 if missing
10
10

	Six
	Socialization, Identity, & Advocacy Exercise
	6
	15

	Seven
	Advocacy Brainstorming: Racism
	8
	10

	Eight
	Advocacy Brainstorming: Classism
	9
	10

	Nine
	Identity Target and Circle of Influence: Part II
	9
	10

	Ten
	Advocacy Brainstorming: Sexism
	10
	10

	Eleven
	Advocacy Plan (40) & Presentation (10)
	10
	50

	
	
	
	160


	Week Due
	Weekly Discussions Title 
	Points

	One
	Spring: Chapter 1

Tatum, Kirk & Johnson
	0

	Two
	Spring: Chapter 2

Dahir & Stone, Chen-Hayes
	10

	Three
	Spring: Chapter 3, Oprah, & map
Borunda and Bates
Zoom
	10
5

	Four
	Spring: Chapter 4, Douthat, Brantlinger

Young, Harro & Young

Dr. Sean Reardon
Zoom
	15

5

	Five
	Three Questions: Spring, Ravitch & NEA, Reclaim & Open Society
Zoom
	15
5

	Six
	Spring Chapter 6 & 7

Bell & Hardiman
	10

	Seven
	Spring: Ch 5

Jeanne Oakes
Zoom
	10
5

	Eight
	Casteneda & Zuniga, Daniel-Tatum, Takaki

Lipsitz, Smith
	10

	Nine
	Adams, Mantsios, Collins

Loiver & Shapiro, Schmidt, Wolanin
	10

	Ten
	Hackman, Lorber, Johnson

Katz, Heldman & Bernstein
	10

	
	
	120


FINAL GRADES: Will be computed as follows:

245-250=A+ 
98-100

235-244=A  

 94-97.6

225-234=A- 

90-93.6

218-224=B+

87.2-89.6

210-217=B

84-86.8

200-209=B-

80-83.6

195-199=C+

77-79

185-192=C 

74-76.8

175-184=C-

70-73.6

<174=D

69 and below

At the end of the course students will be able to:

	532.1
	Demonstrate a basic understanding of multicultural and pluralistic trends, including characteristics and concerns between and within diverse groups nationally and internationally. 

	532.2
	Demonstrate a basic understanding of attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities; 

	532.3
	Understand the counselors’ roles in social justice, advocacy and conflict resolution, cultural self-awareness, the nature of biases, prejudices, processes of intentional and unintentional oppression and discrimination, and other culturally supported behaviors that are detrimental to the growth of the human spirit, mind, or body; 

	532.4
	Have a working understanding of the theories of multicultural counseling, theories of identity development, and multicultural competencies;

	532.5
	Understand, form and implement effective strategies for client advocacy in public policy and other matters of equity and accessibility; and

	532.6
	Understand the role of racial, ethnic, and cultural heritage, nationality, socioeconomic status, family structure, age, gender, sexual orientation, religious and spiritual beliefs, occupation, physical and mental status, and equity issues in school counseling;



Relation of Course to CACREP Core Standards:
	#
	Text of Standard

	II.G.2.a
	multicultural and pluralistic trends, including characteristics and concerns between and within diverse groups nationally and internationally

	II.G.2.b
	attitudes, beliefs, understandings, and acculturative experiences, including specific experiential learning activities designed to foster students’ understanding of self and culturally diverse clients;

	II.G.2.c
	Theories of multicultural counseling, identity development, and social justice.

	II.G.2.d
	individual, couple, family, group, and community strategies for working with and advocating for diverse populations, including multicultural competencies.

	II.G.2.e
	counselors’ roles in developing cultural self-awareness, promoting cultural social justice, advocacy and conflict resolution, and other culturally supported behaviors that promote optimal wellness and growth of the human spirit, mind, or body; and

	II.G.2.f
	counselors’ roles in eliminating biases, prejudices, and processes of intentional and unintentional oppression and discrimination


Relations of Course to CACREP Standards for Clinical Mental Health Counseling
	#
	Text of Standard

	E.1
	Understands how living in a multicultural society affects clients who are seeking clinical mental health counseling services.

	E.2.
	Understands the effects of racism, discrimination, sexism, power, privilege, and oppression on one’s own life and career and those of the client

	E.4.
	Understands effective strategies to support client advocacy and influence public policy and government relations on local, state, and national levels to enhance equity, increase funding, and promote programs that affect the practice of clinical mental health counseling.

	E.5.
	Understands the implications of concepts such as internalized oppression and institutional racism, as well as the historical and current political climate regarding immigration, poverty, and welfare.

	E.6.
	Knows public policies on the local, state, and national levels that affect the quality and accessibility of mental health services


Relations of Course to TSPC and CACREP Standards for School Counselors:

	#
	Text of Standard

	A.6
	Understands the effects of (a) atypical growth and development, (b) health and wellness, (c) language, (d) ability level, (e) multicultural issues, and (f) factors of resiliency on student learning and development.

	B.2
	Demonstrates the ability to articulate, model, and advocate for an appropriate school counselor identity and program.



	E.2
	Identifies community, environmental, and institutional opportunities that enhance--as well as barriers that impede--the academic, career, and personal/social development of students.

	E.3
	Understands the ways in which educational policies, programs, and practices can be developed, adapted, and modified to be culturally congruent with the needs of students and their families.

	E.4
	Understands multicultural counseling issues, as well as the impact of ability levels, stereotyping, family, socioeconomic status, gender, and sexual identity, and their effects on students’ achievement.

	F.1
	Demonstrates multicultural competencies in relation to diversity, equity, and opportunity in student learning and development.

	F.3
	Advocates for school policies, programs, and services that enhance a positive school climate and are equitable and responsive to multicultural student populations.

	J.1
	Applies relevant research findings to inform the practice of school counseling. 


