 SEQ CHAPTER \h \r 1TCE 513

Summer 2013

COUNSELING PRE-PRACTICUM

Department of Teacher and Counselor Education

College of Education

Instructors:
Lorie Blackman, Ph.D

Email:

lblackma@hotmail.com
Phone: 
541 760-8686


Kiri Horsey, MS, LPC



KiriHorsey@gmail.com


Krisy Elrod



Krisy.Elrod@gmail.com
Credits:  
3                  

Quarter:  
Summer 2014
Course Description: 

Designed to develop competencies in basic counseling skills and processes. Self critique, peer critique, and supervisor critique of video taped interviews. A pass requires at least B level work. PREREQ: Admission to program. 

Course Format and Delivery:

This course has a hybrid format with three components: 

(1) In-class meetings/ group supervision on June 27th and August 8th from 9:00 AM to 5 PM.  These sessions will be held at Chemeketa CC BIC.

(2) Synchronous group supervision weekly held via adobe connect to be scheduled with doctoral students Kiri Horsey or Krisy Elrod
(3) Asynchronous web instruction via Blackboard

Council for Accreditation of Counseling and Related Educational Programs (CACREP) Related Standards:

This course is designed to meet, in part, the following CACREP standards:

	#
	Course
	Text of Standard

	II.K.5.b.1
	519
	an understanding of essential interviewing and counseling skills so that the student is able to develop a therapeutic relationship, establish appropriate counseling goals... Studies will also facilitate student self-awareness so that the counselor-client relationship is therapeutic and the counselor maintains appropriate professional boundaries;


Learning Outcomes: 

By the end of the quarter, a student will be able to:

	513.1
	Demonstrate counseling microskills proficiencies (i.e., nonverbal facilitation, verbal facilitation, structure, reflect, question, summarize, advise, and intervene with working alliance ruptures).

	513.2
	Critically evaluate own counseling skills.

	513.3
	Critically evaluate the counseling skills of peers.

	513.4
	Appropriately receive and utilize feedback from faculty and peers. 


TCE 513-Pre Practicum

	#
	Text of Standard

	A.2
	Understands ethical and legal considerations specifically related to the practice of school counseling.

	D.1
	Demonstrates self-awareness, sensitivity to others, and the skills needed to relate to diverse individuals, groups, and classrooms.

	J.1
	Applies relevant research findings to inform the practice of school counseling.


Required Reading(s):

Young, Mark, E. (2013). Learning the Art of Helping: Building Blocks and Techniques (5th ed). Boston, MA: Pearson.

Weekly skills as described in Appendix A
American Psychological Association. (2009). Publication Manual of the American Psychological Association (6th Ed). (2009).  APA.

American Counseling Association, (2014). ACA Code of Ethics. Alexandria, VA: Author.
Required Materials:

A digital recorder such as a FLIP, Creative Vado, Sony Bloggie, etc.  Your recorder will be used for recording mock counseling sessions as well as throughout the program in other courses.

A computer audio headset and mic with usb connection.  A headset that you plug into the headset jack will not work with adobe connect.

A high speed internet connection (download speeds at least in the teens according to speedtest.net)

A computer with at least 2 MB RAM, dual core processor, and connected via an Ethernet cable to a modem hardwired to the internet.  Wifi internet connection will not work.

Course Assignments:

1.  Participate in classroom discussions
2. Participate in six group supervision sessions via adobe connect. You must post a mock counseling video on adobe for each group supervision session.  You must use a different video for each session.

3. Conduct six mock counseling sessions of 30 minutes in length illustrating the use of helping skills acquired in class.  Prior to conducting a mock counseling session, permission to tape should be obtained.  
4. Participate in six blackboard threaded discussions

5. Complete paper as described in assignment #4

6. Schedule a final tape review for completion of Gazda scale with Dr. Blackman

 Grading:
TCE 513 is graded on a P/N basis. To receive a passing grade (i.e., B or better), a student will successfully complete:
	Area
	Points on Grading Scale
	Rubric

	Complete and record 6 taped sessions with peer clients demonstrating weekly counseling skill


	200
	none

	Actively participate in class
	150
	Appendix 1

	Actively participate in group supervision
	150
	Appendix 1

	Participate in six blackboard threaded discussions
	200
	Appendix 1

	Complete paper as assigned
	150
	Appendix 1

	Achieve a score of at least 25 on final tape review with Dr. Blackman
	P/NP
	Appendix 1

	Participation in Wiki
	100
	Appendix 1

	Total


	1000
	


Grading Scale (by percentages):

A
95-100%
A-
92-94%
B+
89-91%
B
86-88%
B-
83-85%
C+
80-82%
C
77-79%
C-
74-76%
D+
71-73%
D
68-70%
D-
65-67%
F
Below 65%
n.b., the Graduate school does not allow grades below "C" (2.00) can not be used on a graduate program of study.

Course Schedule:

Week 1 (June 23):

· Target Counselor Behaviors: Nonverbal Facilitate (NF); Verbal Facilitate (VF); Structure (ST)

· Attend class in Salem on June 27
· Taping

· Read Young Chapters 1 and 2

Week 2 (June 30):

· Target Counselor Behaviors:  Reflect, Simple (RES) and Complex (REC)

· Group Supervision via adobe connect

· Blackboard threaded discussion: Your initial post is due on July 2rd, Responses to two peers on July 4th
· Taping

· Read Young Chapters 3 and 4

Week 3 (July 7):

· Target Counselor Behaviors:  Reflect, Simple (RES) and Complex (REC)
· Group Supervision via adobe connect

· Blackboard threaded discussion: Your initial post is due July 9th, responses to two peers by July 11th
· Being participation on Wiki on blackboard
· Taping

· Read Young Chapter 5

Week 4 (July 14):

· Target Counselor Behaviors: Question, Open (QUO) and Closed (QUC)

· Group Supervision via adobe connect

· Blackboard threaded discussion: Your initial post is due July 16th, responses to two peers by July 17th
· Taping

· Read Young Chapter 6

Week 5 (July 21):

· Target Counselor Behaviors: Summarize (SM); Advise, With Permission (ADP) and Without Permission (ADW)

· Group Supervision via adobe connect

· Blackboard threaded discussion: Your initial post is due July 23th; responses to two peers by July 25th
· Go back to Wiki on blackboard
· Taping

· Read Young Chapter 7

· Schedule your tape review session with Dr. Blackman by July 22rd, this session should occur between July 31 and August 5th via adobe connect.  To schedule this session email or call Dr. Blackman

Week 6 (7-28):

· Target Counselor Behaviors: Intervene with Working Alliance Rupture (RU) 

· Group Supervision via adobe connect

· Taping

· Paper due on July 29th;   Submit via blackboard

· Blackboard threaded discussion: Your initial post is due July 30st, Responses to two peers by August 1st
·  Read Young Chapter 8

Week 7 (August 4):

· Attend class in Salem on August 8th, bring one video of a mock counseling session to class for group supervision

· Taping

· Group supervision

· Read Young Chapter 9

Week 8 (August 11): 

· Make up group supervision

· Closure via Blackboard threaded discussion: Initial post due to August 13th; responses to two peers by August 15th
· As a group, complete Wiki on blackboard
Appendix 1

Scoring Rubric #1: Class Participation and & Readings

	Points Possible


	Description
	Points 

Received

	0 points 
	-Does not ask questions or make comments that indicate familiarity with topics for class  

-Does not participate actively in small groups

-Misses class often

-Is often late or leaves early w/out due reason
	

	1-4 points 
	-Rarely asks questions or makes comments that indicate familiarity with the topics prepared for class

-Does not actively participate in small groups

-Misses no more than 1 classes w/o prior arrangement

-Is occasionally late or leaves early w/out due reason
	

	5-15 points 
	-Occasionally asks questions or makes observations that indicate reflections, some knowledge of readings for class

-Participates in small groups 

-Misses 1 class with prior arrangement

-Is never late or leaves early w/out due reason
	

	16-30 points 
	-Regularly asks questions or makes observations that indicate reflection, knowledge of readings for class

-Participates actively in small groups in class, 

-Attends class regularly (no missed classes)
	


Total points: _____________

Scoring Rubric #2: Group Supervision

	Points Possible


	Description
	Points 

Received

	0-50
	-Does not ask questions or make comments that indicate familiarity with reading and class topics
-Does not participate actively in groups
-Misses sessions

-Does not have tape to show during group supervision
-Is frequently late or leaves early w/out due reason
	

	50-75
	-Rarely asks questions or makes comments that indicate familiarity with the topics prepared for class

-Does not actively participate in small groups

-Misses no more than 1 classes w/o prior arrangement

-Is occasionally late or leaves early w/out due reason
-Does not have a tape for 1 session

-Does not demonstrate understanding of ethics code

-Is not able to demonstrate micro-skills consistently
	

	75-150
	--Demonstrates basic understanding of ethics code
-Participates in small groups 

-Misses 1 class with prior arrangement

-Is never late or leaves early w/out due reason

-Demonstrates ability to apply basic concepts when providing feedback during supervision
-Provides peers supportive and corrective feedback that demonstrates minimal application of course concepts
	

	150-200
	-Regularly asks questions or makes observations that indicate reflection, knowledge of readings for class

-Participates actively in supervision sessions
-Demonstrates application of skills in Appendices and readings during group supervision
-Provides peers supportive and corrective feedback during peer supervision that demonstrates knowledge of course concepts

-Demonstrates understanding of ethics code
	


Scoring Rubric #3:  Blackboard Posts
Purpose:  Blackboard activities are designed to increase self-awareness, demonstrate understanding and application of course readings, and to apply critical thinking skills 
This Rubric will be used for each initial post

	Points Possible


	Description
	Points 

Received

	0 points 
	No post or late post—late posts will not be graded
	

	1 point
	Post is completed on time but does not reflect knowledge of reading material; spelling or grammar errors are present
	

	2 points
	Post is completed on time and demonstrates knowledge of reading material.  Student does not demonstrate ability to apply knowledge to variety of situations


	

	3 points
	Post is completed on time and demonstrates both knowledge and comprehension of reading and course material
	


The following Rubric will be used for each threaded discussion response

	Points Possible


	Description
	Points 

Received

	0 points 
	No response or late response—late responses will not be graded
	

	1 point
	Response is completed on time, but is only a reflection of initial post, “Great job, I like how you applied the concept of confidentiality.”  Response contains spelling or grammar errors.
	

	2 points
	Response is completed on time and takes discussion to a deeper level reflecting both knowledge and comprehension
	

	
	
	


Assignment #3 and Scoring Rubric #4

Purpose:  Begin to develop an understanding of applying current research to counseling practice.

Assignment: Find three articles using the OSU library databases related to the counseling relationship in the field of school counseling.  Write a three to five page paper integrating the findings of the articles.  Please answer the following questions:

· What does the current (within past ten) research say about the counseling relationship within the role of school counselor?

· What are the current challenges for school counselors with regard to the counseling relationship?

· How does the research change your personal perspective on the counseling relationship in school counseling?

Your paper should be written in APA format.  A brief tutorial on using APA style is linked below:

http://www.youtube.com/watch?v=reFXrhdvnmw
The following link provides access to ecampus library services including tutorials and ecampus librarian.

http://ecampus.oregonstate.edu/services/student-services/library_services.htm
Research Paper Scoring Rubric #4

	Points Possible


	Description
	Points 

Received

	0 points 
	Assignment incomplete, not turned in on time or does not reflect that student obtained research

	

	1-4 points 
	Paper is turned in on time; student obtained research articles; paper has grammatical or spelling errors; writing is disorganized
	

	5-10 points 
	Paper is written in APA format; demonstrates understanding of research articles obtained, information is presented in organized format

	

	11-15 points 
	Paper is written in APA format; demonstrates understanding of research articles obtained; information is presented in an integrated format with student making research based recommendations for application to school counseling field

	


Assignment #5

Purpose:  Student demonstrates counseling skills taught throughout the term in a final mock counseling tape.
The tape will be reviewed by the student and Dr. Blackman via a scheduled meeting on adobe connect using the Gazda Rating Scale (provided in class).  A total score of 25 is required to receive a Pass course grade.  If your tape does not demonstrate basic microskills required and an understanding of the ethics code, you will be asked to retake the course in a year.

Assignment #6

Blackboard Wiki

Purpose:  To develop and utilize group problem solving and communication skills while developing definitions of counseling and the therapeutic relationship

Scoring Rubric:

	Points Possible


	Description
	Points 

Received

	0 points 
	No participation or late participation
	

	1 -3 points
	Contributions to finished product are minimal with minimal communication with group throughout the process
	

	4-6 points
	Student contributed actively as a part of the group process.  Contributions demonstrated minimal understanding of course content
	

	7-10
	Student contributed actively as a part of group process.  Contributions demonstrated knowledge or reading material and course content.
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TARGET COUNSELOR BEHAVIORS

Appendix A
WEEK 1: NONVERBAL FACILITATE (NF)
Definition: The counselor should engage in the following non-verbal behaviors during a session:

S- Sitting Squarely

O- Open Position

L- Leaning Forward

E- Eye Contact

R- Relaxing

WEEK 1: VERBAL FACILITATE (VF) 
Definition: These are simple utterances that function as keep going acknowledgments. 

Examples of Verbal Facilitate:

"Mm Hmm." 

"OK." 

"Tell me more." 

"I see." 

Facilitate responses are stand-alone utterances. They do not usually occur with other counselor responses in the same volley.  Do not code as Facilitate if the vocal sound is a preface to some other counselor response like a Question or a Reflect.  In these combinations, code only the second response. 

No Facilitate would be coded for: “OK, well let's get started with these questionnaires, then. “ Structure
WEEK 1: STRUCTURE (ST) 
Definition: To give information about what's going to happen directly to the client throughout the course of treatment, in this or subsequent sessions. Also, to make a transition from one part of a session to another. 

Examples of Structure: 

"What we normally do is start by asking you about your eating habits." 

"Now I'd like to talk with you about your motivation."

"In this therapy I'll meet with you twice a month and the sessions will be tape recorded." 

"I usually meet with clients once a week for 10 weeks.
Differentiating Structure from other categories: 

Structure needs to be differentiated from Giving Information. If a counselor gives the client information about the study or treatment in general, code as Giving Information. When there is a clear purpose of preparing the client for what will happen, code as Structure.

"We'll ask you about your smoking every week." Structure (directly pertains to client)

"We analyze all of the blood samples for nicotine levels." Giving Information
WEEK 2 & 3: REFLECT (RES/REC)
Definition: A reflection is a reflective listening statement made by the counselor in response to a client statement (feeling or content). 

Please note:

1. 
It can reflect client utterances from the current or previous sessions. 

2. 
Reflections capture and return to the client something that the client has said. 

3. 
Reflections can simply repeat or rephrase what the client has said or may introduce new meaning or material. 

4. 
Reflections can summarize part or all of a session. 

5. 
Information that was provided by the client in a questionnaire or on an intake form can be coded as Reflect as long as it does not give the client new information. 

6. 
Reflections require sub classification as either Simple (RES) or, Complex (REC).

Simple Reflection (RES):

A. 
Simple Reflections add little or no meaning or emphasis to what the client has said.

B. 
Simple reflections merely convey understanding or facilitate client/counselor exchanges.

C. 
Simply repeating or rephrasing what the client has said qualifies as a Simple Reflection.

D. 
They may identify very important or intense client emotions but do not go far beyond the original overt content of the client's statement.  

Complex Reflections (REC):
Complex Reflections typically add substantial meaning or emphasis to what the client has said. 

A. 
They convey a deeper or richer picture of the client's statement.

B. 
They contain significantly more or different content from what the client actually said.

C. 
The counselor may add subtle or obvious content or meaning to the client's words.

The following are almost always Complex Reflections:

A. 
Analogy, metaphor and simile (not stated by the client)

B. 
Exaggeration or amplification by understating or overstating

C. 
"Continuing the paragraph" by anticipation of what the client might reasonably say next,

D. 
Double-sided reflection containing both sides of ambivalence in a single Reflect

Examples:

Client: "I wouldn't mind coming here for treatment but I don't want to go to one of those places where everyone sits around crying and complaining all day." 

Counselor: 

"You don't want to do that." (Simple Reflection) 
"So you're kind of wondering what it would be like here." (Complex Reflection) 
Client: "The court sent me here." 

Counselor:

"That's why you're here." (Simple Reflection)
"That's the only reason you're here." (Complex Reflection- by amplification)

Client: "At one time I was pretty much anti anything but marijuana. 

Counselor: 

"Marijuana was OK" (Simple Reflection)

"That's where you drew the line." (Complex Reflection)

Client: "Everyone's getting on me about my drinking."

Counselor: "Kind of like a bunch of crows pecking at you." (Complex Reflection- by use of simile)

Client: "I don't like what smoking does to my health, but it really reduces my stress. 

Counselor: 

"On one hand you're concerned about your health, on the other you need the relief." (Complex Reflection- double-sided) 

"You don't like what smoking does to your health, but it's a stress-reducer" (Simple Reflection because it adds nothing to what the client just said)

Client: "I'm a little upset with my daughter."

Counselor: "You're really angry at her." (Complex Reflection-overstates)

WEEK 4: QUESTION (QUC/QUO) 
Definition: The counselor asks a question in order to gather information, understand, or elicit the client's story. Please note:

1. 
Generally these begin with a question marker word: Who, What, Why, When, How, and Where. 

2. 
Questions require sub classification as either Closed (QUC) or Open (QUO).
3. 
A question may also be stated in imperative statement language: "Tell me about your family." (QUO) These are coded as Question, and not as Direct. 

Examples of Question:

Client: I'm just not sure what's going to happen with this relationship. Sometimes we seem to be so good together, and sometimes it's a disaster. 

Counselor replies:

A. 
“This relationship has been a mixed blessing for you”. (Reflect )

B. 
“This relationship has been a mixed blessing for you, has it?” (Closed 

Question because of the question words "has it?" inserted at the end)

C. 
“This relationship has been a mixed blessing for you. Tell me more about how you are together”. (Reflect/ Open Question)

D. 
“Has it been kind of a mixed blessing for you?” (Closed Question)

Closed Question. (QUC) -

Definition: The question implies a short answer: Yes or no, a specific fact, a number, etc. -The question specifies a restricted range or satisfies a questionnaire or multiple-choice 

format.

Please note: This includes a "spoiled open question" where the counselor begins with an open question but ends it by asking a Closed Question. In this case, the QUO is not coded, but only QUC. 

"Tell me about your smoking. How old were you when you started?"  Closed Question (A "spoiled open question") 

All of these are Closed Questions: 

"Did you use heroin this week?” (Yes or No answer)

"Where do you live?" (Specific fact)

"Do you want to stay where you're at, quit, or cut down?" (Multiple choice)

"On a scale from 0-10 how motivated are you to quit?" (Restricted range)

Open Questions. (QUO) -

Definition: An open question is coded when the counselor asks a question that allows a wide range of possible answers. 

The question may seek information, invite the client's perspective, or encourage self-exploration. 

The Open Question allows for the option of surprise for the counselor. 

If a counselor asks an Open Question and then gives a series of "for example" questions before the client answers, this is coded as one Open Question:

What problems has cocaine caused for you? - health problems, legal problems, family problems, money problems ? This is one QUO -An Open Question need not be in the form of a question. 

"Tell me more", is an Open Question. 

These are all Open Questions: 

“How might you be able to do that?” 

“How do you feel about that?“

“In what ways has being overweight caused problems for you?” 

“For example, I wonder if you've felt bad about yourself, been left out of things, had health problems….Things like that.”

Tell me about your smoking. 

Differentiating Questions from other categories:

Question should not be confused with Facilitate, Confront or Reflect. Facilitate responses may resemble questions, but are characteristically short, and their function is to communicate, "Keep going." Confront responses may also take the linguistic form of a question, but if they meet the definition for confrontation (above) they are coded as Confront. 

Examples:

"Really?" "Do you?" Facilitate (keep going, not sarcastic) 

"How could you possibly not know what would happen? Confront (critical, shaming) 

"You smoke 15 cigarettes a day, . . or is it 20?  (Closed Question , unless the context

 makes it an obvious Confront) 

"So you you're drinking more. How much more?" (Reflect/ Open Question)

Client: "My drinking is OK during the week, but I really go overboard on the weekends." Counselor:

"Are you OK except on the weekends?" (Closed Question) 

"You're OK except on weekends, are you?     (Closed Question)

WEEK 5: SUMMARIZATION (SM)
Definition: Two or more reflections (RES and/or REC) presented together. 

WEEK 5: ADVISE (WITH OR WITHOUT PERMISSION) (ADP/ADW)
Definition: The counselor gives advice, makes a suggestion, or offers a solution or possible action. These will usually contain language that indicates that advice is being given: should, why don't you, consider, try, suggest, advise, you could, etc. 

Please note:

Advise requires sub classification for whether the advice was given with or without prior permission from the client.

Prior permission can be in the form of a request from the client, or in the counselor asking the client's permission to offer it. 

Indirect forms of permission asking may also occur, such as a counselor statement that gives the client permission to disregard the advice ("This may or may not make sense to you").

(ADP) Advise with permission:

"Would it be all right if I suggested something?" 

"We could try brainstorming to come up with ideas about quitting if you like."

 (ADW) Advise without permission: 

"Consider buying more fruits and vegetables when you shop."

"You could ask your friends not to drink at your house."

Differentiating Advise from other categories:

Advise should not be confused with Direct or Question. 

Examples:

"Don't let your friends drink at your house." 
(Direct due to the imperative "Don't")

"Could you ask your friends not to drink at your house?" (Closed Question) 

"What could you ask your friends to do to help you?" (Open Question) 

WEEK 6: WORKING ALLIANCE RUPTURE INTERVENTIONS (RU).
Definition: When the counselor recognizes the appearance of client resistance, the counselor shifts the focus of the session from content to the interpersonal process occurring within the therapeutic dyad. 

Type of client resistance behaviors:

1. Arguing (e.g., challenging, discounting, hostility): The client contests the accuracy, expertise, or integrity of the counselor. 

2. Interrupting (e.g., talking over, cutting off): The client breaks in and interrupts in a defensive manner.

3. Negating (e.g., blaming, disagreeing, excusing, claiming impunity, minimizing, pessimism, reluctance, unwillingness to change): The client expresses an unwillingness to recognize problems, cooperate, accept responsibility, or take advice.

4. Ignoring (e.g., inattention, nonanswer, no response, sidetracking): The client shows evidence of ignoring or not following the counselor. 

Counselor behaviors that pull for client resistance:

1. Arguing for change.

2. Assuming the expert role.

3. Criticizing, shaming, blaming.

4. Labeling.

5. Being in a hurry.

6. Claiming preeminence. 

Counselor steps in healing rupture in the working alliance:

1. Using “I statements,” describe the rupture.

2. Own your part in creating the rupture.

3. Ask client for feedback.

4. Reflect, reflect, reflect………………

SUGGESTIONS ON THE FREQUENCY OF SKILLS IN SESSION

1. Talk less than your client does.

2. Offer two to three reflections for every question.

3. Ask twice as many open questions as closed.

More than half of reflections should be complex reflections.

4. Addendum to Appendix A
Counselor behaviors that are best avoided except perhaps in crisis situations:

CONFRONT (CO) 
Definition: These are the expert-like responses that have a particular negative-parent quality, an uneven power relationship accompanied by disapproval, disagreement, or negativity.  There is a sense of "expert override" of what the client says. 

Please note:

A. The counselor directly disagrees, argues, corrects, shames, blames, seeks to persuade, criticizes, judges, labels, moralizes, ridicules, or questions the client's honesty. 

B. Included here are utterances that have the form of questions or reflections, but through their content or emphatic voice tone clearly constitute a roadblock or confrontation. 

C. If you are in doubt as to whether a behavior was a confront or some other code do not code it as Confront. 

D. Re-emphasizing negative consequences that are already known by the client constitutes a Confront, except in the context of a Reflection. The Reflection restates information presented by the client and is merely reflected back to the client without disapproval or negativity. 

Client: "I can't believe they took my license away." 

Counselor:

 "You knew you'd lose your license and you drove anyway." (Confront- criticizes) 

Client: "I looked for a job this week." 

Counselor: "Sure you did. Right." (Confront- because of disbelieving, sarcastic voice tone) 

Client: "I thought when I got pregnant I'd quit smoking for the baby, but I haven't" 

Counselor: "You're willing to jeopardize the baby's health just for cigarettes." (Confront-

judgmental, shaming, re-emphasizes consequences not voiced by the client)

Differentiating Confront from other categories:

Do not confuse Confront with Reflect or Question or Facilitate.

Confront should be unmistakably confrontational. Subtle inference is not sufficient reason to code a 

counselor's behavior as Confront. If a question has a sarcastic tone, code as Confront as referenced above.

Client: "I don't really have a problem with alcohol."

Counselor: 

“Drinking really hasn't caused problems for you.” Reflection
“So YOU think that you don't have any problems AT ALL!” Confront (conveyed by sarcastic tone in vocal emphasis) 

Client: "I can't believe I missed work and blew a good job just to party. 

Counselor: 

"It seems like a high price to pay for a good time." (Reflection) 

"Well, surprise surprise! Imagine that!" (Confront- sarcasm) 

Client: "I don't care if I lose my job because I drink too much." 

"Losing your job is a pretty high price to pay for having a good time" (Confront- disagrees) 

“It really doesn't matter to you.” Reflect
Client: "I feel kind of run down." 

Counselor: 

"Don't you understand what drinking is doing to your health?" (Confront)
"Do you think alcohol is affecting your health?" (Question- not sarcastic in tone) 

"D'ya think that alcohol might be responsible, maybe? (Confront- sarcastic tone)

Client: "I didn't drink all weekend."

Counselor: 

"So you say. Tell me another one." (Confront)

"Uh huh" (Verbal Facilitate)

Occasionally a Confront can masquerade as an Affirm. 

Client: I went for five days without drinking this week. 

Counselor: 

“I told you you could do it!” (Confront- Expert, paternal quality)

“Good for you!” (Affirm) 

Client: I'm doing a little better, I guess, but I feel like it's pretty hopeless. 

Counselor: 

“But look how much progress you've made!” (Confront- disagreement) 

“You can see some progress, but mostly you're discouraged.” (Reflect) 

DIRECT (DI) 
Definition: The counselor gives an order, command, or direction. The language is imperative. "Don't say that!" "Get out there and find a job." 

-Phrases with the effect of the imperative tone include:

"You need to___." 

"I want you to___." 

"You have to___" 

"You must___." 

"You can't___." 

Examples: 

"I want you to watch this video." 

"You've got to stop drinking." 

"You must have more respect for yourself." 

Differentiating Direct from other categories:

Direct should not be confused with Affirm, Advise or Confront. 

"You could try looking for a job this week." (Advise)

"I want you to try to find a job." (Direct) 

"There's no reason for you not to be working." (Confront) 

"You should be proud of yourself for finding a job." (Affirm) 

"Now get out there and get a job!" (Direct)

FILLER (FI) 
Definition: Responses that are pleasantries, etc. 

Examples:

"Good Morning, John."

"I assume you found a parking space OK."

"Nice weather today!"

WARN (WA)
Definition: The counselor provides a warning or threat, implying negative consequences unless the client takes a certain action. It may be a threat that the counselor has the perceived power to carry out or simply the prediction of a bad outcome if the client takes a certain course. 

Examples:

"You're going to relapse if you don't get out of this relationship." 

"You could go blind if you don't mange your blood sugar levels." 

"If you don't come to our sessions I'll have to talk to your parole officer." 

"You can lose the weight you'll put on if you quit, but you can't lose cancer." 

Differentiating Warn from other categories: 

Warn needs to be differentiated from Advise, Confront, Direct, Inform or Raise Concern.

Warn should always be identified as containing a threat or implied negative consequences.

The following examples do not imply negative consequences: 

"You should consider leaving your partner." (Advise- suggestion) 

"There's no reason for you to neglect your health." (Confront- shames) 

"You have to come to our sessions." 
(Direct- lacks consequences) 

"One of the health risks for diabetics is blindness." (Giving Information- all diabetics) 

When a potential negative consequence is expressed as a concern of the counselor, Raise Concern takes precedence: 

“I'm worried that you'll relapse if you stay with your partner." (Raise Concern- counselor's concern) 

Addendum II
Advanced counselor behaviors that will be covered in practicum:

AFFIRM (AF)
Definition: The counselor says something positive or complimentary to the client. It may be in the form of expressed appreciation, confidence or reinforcement. The counselor comments on the client's strengths or efforts. 

1. Appreciation. The counselor compliments the client on a trait, attribute, or strength. 

The reference can be to a "stable, internal" characteristic of the client, something positive that refers to an aspect of the client that would endure across time or situations (smart, resourceful, patient, strong, etc.).

It may also be for effort.

"You're a very resourceful person." 

"Thank you for coming today." 

"You've made a huge cut in your smoking." 

"I've enjoyed talking with you today." 

2. Confidence. The counselor makes a remark that bespeaks confidence in the client's ability to do 

something, to make a change; it predicts success, or otherwise supports client self-efficacy. These are related to a particular task, goal, or change. 

Client: "I don't think I can do it." 

Counselor: "You've succeeded through some difficult changes in the past" 

3. Reinforcement. These are general encouraging or "applause" statements even if they do not directly comment on a client's nature, and do not speak directly to self-efficacy. They tend to be short. 

"That's a good idea." 

"Good for you." 

"That's good." 

Differentiating Affirm from other categories:

Affirm should not be confused with Support or Emphasize Control. 

Support takes on a sympathetic or agreeing quality, while affirm comments favorably on a client characteristic, bespeaks confidence, congratulates or encourages. Emphasize Control takes precedence over Affirm when a counselor response could be interpreted as both. 

"That must have been difficult." (Support- sympathetic not appreciative) 

"You've accomplished a difficult task." (Affirm- effort/reinforcement)

 "It was your decision to come here today." (Emphasize Control)

"Thank you for coming today." 
(Affirm- appreciation) 

EMPHASIZE CONTROL (EC) 
Definition: The counselor directly acknowledges, honors, or emphasizes the client's freedom of choice, autonomy, personal responsibility, etc. This may also be stated in the negative, as in "Nobody can make you change." There is no tone of blaming or faultfinding. 

Statements acknowledging the client's autonomy in an accomplishment are coded as Emphasize Control rather than Affirm. 

Client: "I went for five days this week without drinking" 

Counselor: 

“You made that choice.” (Emphasize Control)

“Good for you!” (Affirm)

Emphasize Control takes precedence over Affirm or Reflect when a counselor response could be    interpreted as both. 

"It is totally up to you whether you quit or cut down."

"It's your decision."

"You know what's best for you." (No sarcasm)

Differentiating Emphasizing Control from other categories:

Emphasize Control should not be confused with Affirm, or Confront, or Reflect. When one utterance can clearly be coded as an Emphasize Control, an Affirm or a Reflect, Emphasize Control takes precedence. 

"It's great that you're doing this for yourself." (Affirm- reinforcement) 

"It's your decision whether you quit or not." (Emphasize Control- freedom of choice) 

Client: " I'm finding this difficult." 

Counselor: "You're the one who has to change." (Confront- negative quality) 

Client: "I need to make up my mind about drugs."

Counselor: " You're ready to make a decision." (Reflect)

Client: "Since I'm quitting, I won't allow smoking in the house."

Counselor: "You're setting your own goals and boundaries." (Emphasize Control- not Reflect)  

GIVING INFORMATION (GI)
Definition: The counselor gives information to the client, explains something, educates or provides feedback or discloses personal information. When the counselor gives an opinion but does not advise, this category would be used. If a Counselor response fits any of the following example types, code it as Giving Information. -

Some example types of Giving Information include:

Providing feedback from assessment instruments, explaining ideas or concepts relevant to the intervention, or educating about a topic.

1. Providing feedback from assessment:

"You indicated during the assessment that you typically drink about 18 standard drinks per week. This places you in the 96th percentile for men your age." (Giving Information)

"Your blood pressure was elevated when the nurse took it this morning." (Giving Information) 

2. Personal feedback about the client that is not already available: 

"Your doctor tells me you've been struggling with your glycemic control." (Giving Information)

"I talked to your wife and she said she was really worried about your drinking." (Giving Information)

3. Explaining ideas or concepts relevant to the intervention: 

"This homework assignment to keep a diary of your urges to drink is important because an urge is like a warning bell, telling you to wake up and do something different." (Giving Information)

4. Educating about a topic: 

"Individuals who eat five fruits and vegetables each day reduce their cancer risk five fold. For certain kinds of cancer, like colon cancer, it's even more of a reduction." (Giving Information)

Differentiating Giving Information from other categories: 

Giving Information should not be confused with Warn, Direct, Confront, Advise or Reflect. Reviewing information contained on assessment instruments does not typically qualify as a Reflection. 
Informing can become a Warn if there is a tone of threat or if..then:

"If you do tell me that you've used drugs, I am required to disclose that to your probation officer." (Giving Information)

"If you tell me that you've been using drugs, I'm going to tell your probation officer. (Warn) 

Giving Information can be combined with other responses that go beyond the simple provision of information: 

"You indicated during the assessment that you typically drink about 48 standard drinks per week. That much drinking is bound to damage your health sooner or later." (Giving 

Giving Information/ Warn)

“Here is a diary that you can use to keep track of urges. (Giving Information)

RAISE CONCERN (WITH OR WITHOUT PERMISSION) (RCP/ RCW) 
Definition: The counselor points out a possible problem with a client's goal, plan, or intention.

It always contains language that marks it as the counselor's concern (rather than fact). Raise Concern always requires sub classification as to whether the concern was raised with or without permission. Prior permission can be in the form of a request from the client or in the counselor asking the client's permission to offer it. Indirect forms of permission asking may also occur, such as a counselor's statement that gives the client permission to disregard the counselor's concern. 

Raise Concern may include elements of possible negative consequences as long as these are expressed as the counselor's own concern .  

Examples: Raise Concern with Permission (RCP):

"This may not seem important to you, but I'm worried about your plan to move back to your old neighborhood". 

"Is it OK if I tell you a concern that I have about that? I wonder if it puts you in a situation where it might be easy to start using again? 

Client: What do you think of that idea? 

Counselor: Well, frankly it worries me. 

Examples: Raise Concern without Permission (RCW):

"I'm worried that you may have trouble when you're around your old friends." 

"I think you may wind up using again with your old friends." 

Differentiating Raise Concern from other categories: 

Do not confuse Raise Concern with Advise, Support, Question, Giving Information, Confront or Warn. 

Advise is coded when the counselor is suggesting a form of action. Raise Concern does not advise a course of action, but rather points to a potential problem or issue for the client's  consideration. Support includes statements of compassion that can appear similar in language. The difference is that Raise Concern points to a particular issue, problem, or risk. If concern is raised in the form of a question, code as Question, unless the counselor is asking permission to raise a concern in the form of a question. In Giving Information the counselor provides factual information that is not identified as a concern. Confront involves direct disagreement, argument, criticism, shame, blame, judgment, moralization, disapproval, etc. Confront has a particular negative-parent quality that acts as a roadblock or confrontation. Confront contains language that implies the concern as "fact" rather than opinion or concern. Raise Concern contains language that identifies it as the 

counselor's concern only.
Warn always threatens or implies negative consequences without identifying them as the counselor's concern. 

"I'm worried that you'll use drugs when you're bored. (RCW- no advice given) 

"You could ride your bike when you get bored." (Advise- makes a suggestion)

 "I've been concerned about you this week." (Support- sympathetic, no specific issue)

 "Could I tell you what concerns me about your plan?" (RCP- not coded as Question)

 "Boredom is a common trigger for drug use." (Giving Information- if the context does not

imply Warn) 

"How will you keep on track when you go back home?" (Open Question, not RCW or Confront) "There's no way your plan will work if you're around your old friends." (Confront- factual statement) 

"I'm concerned that you are an alcoholic". (Confront- labeling)

 "If you get bored you'll use drugs." (Warn- negative consequences, not concern, fact) 

REFRAME (RF)
Definition: The counselor suggests a different meaning for an experience expressed by the client, 

placing it in a new light. These generally have the quality of changing the emotional valence of meaning from negative to positive or from positive to negative. Reframes generally meet the criteria for Reflect but go further than adding meaning or emphasis by actually changing the valence of meaning and not just the depth.

Reframing can involve giving the client new information in order to see their situation from a different perspective. 

Examples: 

Client: My husband is always nagging me about taking my medication.

Counselor: "Sounds like he's pretty concerned about you." (Reframe- "nagging" as "concern")

Client: "My wife and kids know I've cut down a lot, but every time I do smoke they make a remark."

Counselor: Their efforts to help feel like pressure to quit. (Reframe- "pressure" as "help")

Differentiating Reframe from other characteristics:

Reframe needs to be differentiated from Reflect, Affirm, Giving Information, and Confront.

The above examples certainly reflect counselor understanding but they also change the 

valence or emotional charge of a client statement. 

Client: I don't know if I can do it. I've tried so many times, and then something else comes up that I 

have to deal with first.

Counselor: 

“Something always gets in the way” (Complex Reflect)

“You have clear priorities.” (Reframe)

Reframe may make a positive attribution about the person, but the difference from Affirm is that it is a direct restructuring of what the person has just said. 

Client:” I don't think I can do it. I've tried so many times, and then something else comes up that I have to deal with first.”

Counselor: 

“Oh, I don't know.  You're a pretty strong person.” (Affirm- it is not obviously linked to the

content of the client's preceding statement) 

“You have clear priorities.” Reframe
The giving of information is only coded as a Reframe if it changes the valence of meaning of a client statement. 

Client: "Do people who go through this program quit the first time?" 

Counselor: "Some do and sometimes it takes a few tries before they succeed." (Giving Information) 

Client: “I've tried to quit before and failed.”

Counselor: “Each attempt can move you closer to success." (Reframe- "failure" as "step 

toward success")

Finally, Reframe can border on Confront because it involves an indirect form of disagreement with the client. The distinctive difference is that Confront has a corrective, expert tone that implies that the client is mistaken. 

Client: I don't think I can do it.  I've tried so many times, and then something else comes up that I have to deal with first. 

Counselor: 

“Oh, I don't know. You're a pretty strong person.” (Affirm- it is not obviously linked to the content of the client's preceding statement) 

“You have clear priorities.” (Reframe)

“Now look here.  How can you sit there and tell me you can't do it, when you know full well that you can?” (Confront) 

SUPPORT (SU)
Definition: These are generally sympathetic, compassionate, or understanding comments. They have the quality of agreeing or siding with the client. 

Examples of Support: 

"You've got a point there." (Agreement )

"That must have been difficult." (Compassion)

"I can see why you would feel that way." (Understanding) 

"I'm here to help you with this." (Compassion)

Differentiating Support from other categories:


Support needs to be differentiated from Affirm (Affirm imparts appreciation, confidence or reinforcement), Reflect or Confront. 

Examples:

"That's a difficult thing to say." (Support- compassion) 

"I appreciate you saying that." (Affirm- appreciation) 

"You've accomplished a very difficult task." (Affirm- effort)

Client: "It wasn't easy to do that." 

Counselor: "It was hard for you." (Simple Reflection)

Client: "I don't have a car." 

Counselor: 

"That must make it difficult for you to get here for appointments." (Support)

“So that's your excuse for not keeping your appointments.” (Confront) 

TYPES OF SELF-STATEMENTS OF CHANGE THAT CAN BE REINFORCED BY THE COUNSELOR
A: Ability (A+) or inability to change (A-).
Statements of Ability indicate personal perceptions of capability or possibility of change.  Usually they do not contain specific reasons, but express a general level of ability or inability.  For example: 

“I just can't quit.”     

C: Commitment to change (C+) or not to change (C-).

Statements of Commitment imply an agreement, intention, or obligation regarding a future Target Behavior of Change (TBC). This can be expressed directly via a committing verb, or indirectly.  
D: Desire to change (D+) or not to change (D-).
Statements of Desire indicate a wanting, wishing, willing.  Usually they do not contain specific reasons, but express a general level of desire.  For example: “ I really want to lose weight.” 

N: Need to change (N+) versus lack of need for change, or a need not to change (–).
Statements of Need indicate a necessity, urgency, or requirement (for change or non-change).  Usually they do not contain specific reasons, but express a general level of Need.  For example: 

“I really need to lose weight.” 

R: Reasons to change (R+) or reasons not to change R-).
Statements of Reasons usually specify a particular rationale, basis, incentive, justification, or motive for making (or not making) the TBC.  Even though such statements may also contain Desire and Need language, they are coded as R unless the D or N component is separate from the Reason.  When in doubt, and a specific Reason is stated or implied, R takes precedence over D or N.  If the two utterances are separated (by a conjunction, or as different sentences), however, then both can be coded: “I need to lose weight for my health.”  

T: Taking steps toward (T+) or away from change (T-).
Clients sometimes state that they have taken specific behavioral steps toward or away from change. Statements of Taking Steps usually describe a particular action that the person has done in the recent past that is clearly linked to moving toward or away from TBC. These statements do not in themselves express a direct Ability, Commitment, Desire, Need or Reason for TBC or status quo. The action may not be TBC itself.  For example, if TBC is reduction in alcohol use: 

“I got rid of all the alcohol from my house this week..”

Nota Bene: This guide to counselor behaviors (pages 5-23) is an adaptation of the Manual for the Motivational Interviewing Skill Code (MISC) by William R. Miller, Theresa B. Moyers, Denise Ernst, and Paul Amrhein of the Center on Alcoholism, Substance Abuse and Addictions The University of New Mexico.  

Notices
Students with Disabilities Notice:

Students with documented disabilities who may need accommodations, who have any medical emergency information the instructor should know of, or who need special arrangements in the event of an evacuation, should make an appointment with the instructor as soon as possible, no later than the first week of the term. 

Confidentiality Notice:

As a reminder, all information concerning clients, supervisees, and classmates must be kept confidential. Confidentiality is a crucial element in the counseling profession and should also be upheld with clients, supervisees, and peers. Any discussion should be conducted in such a manner that persons are protected by the limits of confidentiality. Confidentiality will be broken if there is evidence that you have been or pose a potential danger to others or if you break ethical or legal standards as established by the Counseling Profession.  Prior to the review of any audio/video tape, the student will provide a Consent Form for Taping outlining the purpose of the taping and written permission by the supervisee. Let your supervisee know who will be listening to the recordings of the sessions and the reasons for that. Be sure to respect confidentiality outside the session. Do not discuss supervisees in public places where your conversation could be overheard. Do not discuss your supervisees with persons outside the class such as spouses, family members, etc. Do not play your tape recorder when audio privacy is not possible. A private earphone is recommended when listening to tapes, even at home where family members might overhear.

Electronic Device Notice:

As a matter of courtesy to your classmates and the instructor, please turn off your beepers, cell phones, and any other electronic toys that make any noise.

Recording Policy:

Excluding students with a documented disability, the use of electronic recording devices in class are prohibited. Also, the recording of clinical material is prohibited to all students. 

Academic Dishonesty Policy:

Academic dishonesty is a basis for disciplinary action.  Academic dishonesty includes, but is not limited to, activities such as cheating, using or purchasing “ghost-written” papers, and plagiarism (presenting as one’s own the intellectual or creative accomplishments of another without giving credit to the source[s]).  The faculty member, in whose course or under whose tutelage an act of academic dishonesty occurs, have the option of failing the students for the academic hours in question and may refer the case to other academic personnel for further action.  Penalties for academic dishonesty may include expulsion from the university.

Class Visitor Policy

Due to the clinical nature of this class, visitors of any age are not allowed. 

Relevant Mission Statements:

University:

Oregon State University aspires to stimulate a lasting attitude of inquiry, openness and social responsibility. To meet these aspirations, we are committed to providing excellent academic programs, educational experiences and creative scholarship.

School:

The mission of College of Education is to prepare, inspire and support teachers, counselors, educational leaders, researchers, and volunteers to promote lifelong learning in schools, colleges, universities, communities, and workplaces. Embracing an innovative spirit in teaching, research, service, and knowledge dissemination, we are committed to the values of diversity and social justice in a global society.

Department:

None. 

Program Area:

The mission of the Oregon State University graduate program in Counseling is to prepare professional leaders who promote the social, psychological and physical well-being of individuals, families, communities and organizations. We believe that such professional leaders stand for social, economic and political justice and therefore must be prepared to be proactive educators, change agents and advocates in the face of injustice. Professional leaders are sensitive to life span developmental issues, demonstrate multicultural awareness, and recognize a global perspective as integral to the preparation of professional leaders.
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